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Remember when you started? 



Subject Context 

1. An increase in the offering of professional degrees and 

programmes.  

2. An increase in universities seeking to employ academic 

staff with industry experience. The emerging role of the 

practitioner-academic (Pracademic).  

3. An increase of employability and commercialisation 

agendas within universities. 

4. The emerging professionalization of the events 

industry.    

 

Rienties et al, (2013): Hunter-Jones (2011): Brown, (2014): Parsons et al (2012):      



My own biography presents justification why this 

 topic has been chosen 

Industry professional 

Academic 

Doctorate 

Personal Context and reflections 



The Research Journey 

The Purpose of the research was to focus on the lived experiences of  

new academics, in order to ‘cultivate’ (Wenger and Synder, 2000) ‘thick 

descriptions’ (Geertz, 1973).  

In search of meaning within the lived experiences of the new academics through 

the use of  an interpretive approach which acknowledges that lived experiences 

are socially constructed and intersubjective.  

I adopted what I called a ‘narrative chronology – reporting the extensive record of 

the new academics ‘life’ in academia.  

Pilot Study 
Unstructured focus 

group  

Challenges, conflicts 

and contradictions 

 

Initial Themes 
Training; Change: Team: 

Identity: Autonomy: 

Management: Culture 



The main research 

10 respondents  

• New to working in academia 

• From an industry background 

• About to commence their first teaching year (October) 

• Across 4 Faculties 

Interviews x 4 

• October – February – June - October  

Data 

• 40 interviews 

• 22hrs 

• 236,040 transcribed words 

• 10 narrative chronologies (68,145 words) 

• Nvivo coding 



Initial themes 

Challenges, conflicts and contradictions. The  

issues for new academics and their feelings. 

 

• Professionalism 

• Managerialism 

• Autonomy 

• Power 

• Assimilation  

Let’s look at these in their own words… 



Professionalism 

wanted to belong to this professional group… now state my job when 

people ask – proud to teach at HE 

 

 “there are some people I would suggest need to do more practice and 

I would see them as the dusty professors” 

 

 “some of my former colleagues view me differently saying that I have 

more status” 

Managerialism 

 Why can’t you be managed, you should be, it is necessary 

 

“it is weird for me to be in a management situation where someone 

is not constantly trying to manage me… some of these people need 

managing” 



Autonomy 

did not know what to do with time, colleagues taking advantage, not 

equitable. 

 

“I’ve just been left to get on with it and things like being able to mark 

from home and not tell anyone where you are and no one checking 

your lectures.. You could just be telling them anything!” 

 

“sometimes I would feel accountable because I would ring up reception 

and say ‘I’m working from home tomorrow’ but initially I felt quite guilty 

working from home”. 

Power 
power not just rests with institutional hierarchy but also the knowledge 

hierarchy, the longevity hierarchy.. The traditional academic 

 

“I think some are very open and welcoming in some areas and some 

are quite defensive in some of these areas because we are questioning 

some of the practices and perhaps not everyone is happy about that” 



Assimilation  

thoughts turn to… do I want to be like this and will I be assimilate into this 

culture, is resistance futile?  

 

Not to be like them? 

 

From the same respondent… 

 

 

 “I feel odd when I am called an academic. I don’t feel it yet, I don’t 

wear that mantel and I don’t suppose I will for a number of years. I 

think I need to do a PhD” 

 

 

“I hadn’t experienced what they were doing, but now I feel I can 

actually say something and it will be counted, if you like… I feel that I 

have integrated quite well and I will suggest to them and if I think that 

they're not right or something I am not afraid to tell them” 



“I don’t think I’ll ever become the person that I 

said I didn’t want to be here and turn into, you 

know, an old fuddy-duddy professor, because I 

don’t think that anymore and I’m probably not 

good enough to end up like that” 

Substantive versus formal rationality 



Liquid Professional 

 

Substantive 

Rationality 

 

Altruism 

 

Authority 

 

Autonomy 

 

 

 

Formal 

Rationality 

 

Structure 

 

Rules 

 

Regulations 

 

 

Rationality flows (Perry, 2016: adapted from Ritzer, 2001) 

The ‘new academic’ has to be a ‘liquid professional’.  

Community of 

Practice (old 

role) 

Community of 

Practice (new 

role) 

Community of 

Practice (future 

role) 



Primary code mapping - examples 

October February June October 

Challenge 

Support/mentor 

Identity 

Isolation 

Belonging 

Identity 

Insecurity 

Career 

Survival 

Reflection 

Autonomy 

Let’s look at these in their own words… 



Primary code mapping - quotes 

Mentor 
 

“The person that had been assigned to me clearly didn’t have the time in the 

day to meet with me and was really unclear about their role as they had not 

done it before” 

 

 

“I was given a mentor but he was new too as he started a year earlier. I wanted 

someone like a principal lecturer who had been here for years and able to give 

me better support”. 

 

 

“My mentor is my boss and I can’t tell them that I am struggling in certain areas” 



Primary code mapping - quotes 

Isolation 
 

More people seem to be working from home or on their own research. 

Sometimes you hardly see anyone. I come from a very strong team focusses 

environment , work has to be collaborative otherwise it doesn’t work. It has kind 

of hit home how much I miss my old job.”. 

Belonging 
 

“I feel that I have been accepted. I’m really working within the team and 

committed to bringing forward all the ideas that I have”. 

 

“I mean it’s a terrible thing to say but I genuinely say I don’t respect any of the 

practices I’ve seen and I just think well you cant work in an environment and 

not be tainted by that environment. So that’s why I’m thinking of moving on” 



The Phases – literature link 

Bridges 
Hill & 

McGregor 
Jablin 

Stage One 

Stage Two 

Stage Three 

An Ending 

Neutral Zone 

A new 

Beginning 

Challenge 

Confusion 

Adaption 

Anticipatory 

Encounter 

Metamorphis 

Bridges (1991): Hill and Mcgregor (1998): Jablin (2001) 



The conceptual model 

Reciprocal Phase 
 

Communities of Practice 

Subject Team 

PGCE 

Student body 

Institution 

The reciprocal phase is where the new academic is 

exposed to new knowledge of the institution, subject 

community and teaching practice yet also where the 

new academic transfers their up-to-date industry 

experience back into the institution, subject 

community and teaching practice.   

“In industry if you have to continually ask to help 

and ask to be shown how to do something then it’s 

seen as a sign of weakness. Whereas here in this 

environment if you don’t ask for help and try and do 

it yourself its kind of the wrong thing to do”. 

 

“I am really happy as I do bring in ideas and I have 

a very good idea on how things could change, but I 

don’t want to rock anyone's boat and come in all 

guns blazing. I think that some are suspicious of 

me”.   



The conceptual model 

Fragile Phase 

 
Isolation 

Autonomy/time 

Assurances 

Reflection 

 

The fragile phase is where the new academic becomes reflective 

on their practice and situation. They become less reliant on their 

peers and start to question established practice. They begin 

trailing (rehearsing) their own approach within their teaching and 

also begin testing interactions and relationships with colleagues 

and groups.   

“Some of them are still quite aggressively 

fighting for their old things and I don’t find 

that particularly easy to deal with”.  

 

“I know that I am a very able person and I 

come across, well, whether its would be 

assertive but I know my worth and I think 

that it can come across as someone who 

is challenging. Sometimes I have to say 

that I am bored , there is not enough to 

keep me occupied. So there is some 

disengagement”.  



The conceptual model 

 

Engaged Phase 

 
Belonging 

Agents of Change 

Identity 

 
 

The engaged phase is where the new academic is more 

established (acting) within their subject community of 

practice and comfortable with their teaching delivery. 

Within this phase the new academic starts to instigate 

change, has been given increased responsibilities, 

leading to a sense of belonging and the shaping of their 

future career paths.  

“Compared to last year it’s an incredible 

difference. I feel more at ease. I feel as though I 

have been accepted, in a small way. I really do 

belong to the faculty and am very proud in a way 

also”.  



The conceptual model 

Reciprocal Phase 
 

Communities of Practice 

Subject Team 

PGCE 

Student body 

Institution 

Fragile Phase 

 
Isolation 

Autonomy/time 

Assurances 

Reflection 

 

 

Engaged Phase 

 
Belonging 

Agents of Change 

Identity 

 
 

? 



Changes to practice 

 Teaching delivery 

 Induction Programme 

Mentorship 

Office accommodation 

Monitoring and evaluation 

Thank you for listening and any questions?  


